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Goals of the Teacher Practice Networks

• To help teachers identify and utilize high quality 
resources aligned to college and career readiness 
standards.

• To use these resources to shift instructional 
practices to be better aligned with college and career 
readiness standards.



Teacher Practice Networks Initiative

38
Teacher	

Practice	

Networks

Developing	over	

800	
teacher	leaders

Engaging	more	

than	

18,000	
teachers	in	

meaningful	PD

Serving	40	districts	

in	13	states





Teacher Leader–led Professional Learning Activities



TPN Learning Cycle Framework



Teach Plus 

Problem-Solving Cycle 





Civil	

Conversation

Role	Play	or	

Simulation	

Lessons

Focus: Help teachers gain expertise in academic discussion. 

Inputs

Provide high-quality curriculum.

TLs provide professional development 3 ways.
Train Teacher Leaders

F2F, live webinar, online discussion
Two Learning Cycles

Outputs
Increase teacher 

confidence.

Increase teacher understanding 
of standards’ requirements.

Shift in teacher perceptions 
about students’ capacities.

ALL students 
participate and 

benefit.





When it comes to addressing controversial 

issues. . . 

• “This experience helped to build my 
confidence in attacking difficult topics. I 
don’t think these topics are easy. I 
learned that. But I also learned that it is 
ok to try to tackle some issues I usually 
stay away from.”

• “[Working with CRF] allowed me to 
learn explicit skills to be able to 
engage my students in Civil 
Conversations about racism, gun 
control, school violence, bullying, 
immigration, and other topics that 
impact [their] lives. When I started . . .  
I was a bit afraid to take on these 
lessons. . . Without CRF, I would have 
struggled to have these conversations 
in an academic and meaningful 
manner.”

• “The topics we discussed, most 
which were controversial, help my 
students with rigorous thoughts and 
allowed them to feel safe in 
discussing their thoughts and/or 
ideas. With the safety issue at the 
forefront of many discussions today, 
I thank you for showing me how to 
make them feel safe.”

• “The Civil Conversation guide has 
completely changed the way I 
approach current events in class.”



What we hear from teachers & students

• “My co-workers were jealous of me 
because my students were so 
engaged and they wanted that same 
environment in their class.” 

• “I had a student tell me that activities 
like this keep students from dropping 
out of school!”

• “The Civil Conversation . . . aided 
with the challenge of engaging the 
invisible student that is present but 
says nothing. It gave them the 
confidence to speak because it was 
in the evidence.”

• “Both my 7th and 8th grade classes 
loved doing these activities and 
asked for more.”

• “Students reported that they felt that 
empowered by having Civil 
Conversations.”

• “I loved that it made kids slow down 
and think before talking AND that 
they had to have EVIDENCE! Not 
just letting their passion take them 
off the rails.”

• “It helped me turn students from 
debate to discussion. They actually 
seemed to research more carefully 
when they were asked to discuss 
instead of debate.”

• “Students also wanted to research 
the topics further instead of just 
going onto the next lesson.”









Augmenting a Current 

Professional Learning Workshop/Series

Reflect. Consider. Describe. Share.

Participant Engagement 1 



1. Examination 
of Student 

Work

2. Lesson Plan 
Study

3. Video 
Intervisitation

4. LASW (Part 2)
Examine student 

results

Jonas Bronck 
Academy: 

Cycle of 
Inquiry

“Pedagogical 
Inquiry”



2013-2014
● Few individual 

intervisitations
● Inquiry work 

(LASW 
protocol)

● Classroom 
Dilemmas

2014-2015
● establish 

Teacher 
intervisitation 
(live & video)

● Staff training: 
Danielson 
components

● Lesson Plan 
study

● LASW Inquiry

2015-2016
● Continuation 

Danielson PDs;
● Instructional 

Rounds
(schoolwide 
intervisitation)

● Lesson Plan 
Study

● LASW

2016-2017
● Pedagogical 

Inquiry 
(embedded 
Intervisitations 
and lesson plan 
study) 

2017-current: Introduction of IPG as alternate tool for video analysis

2012-2013: LASW inquiry; Consultancy Protocol: working through classroom dilemmas

Evolution of inquiry work at JBA



1. LASW Protocol
Determine Inquiry Focus

Next Steps:
Teachers use 
findings to 
create lesson 
addressing 
the cycle goal 
by utilizing 
the chosen 
strategy

Creation of Cycle Goal

Strategy to address 
cycle goal

Compare w/ state test 
results

Standards Alignment 
&  Analysis

Research strategies 
(Professional Lit)



2. Lesson Plan 
Study

Next Steps:
Teachers 
incorporate 
(or not) 
feedback into 
LP; video the 
lesson in 
action

A note on Protocols:
● Create visible 

structure
● No surprises
● Clear expectations 

afford teachers 
opportunity to open 
themselves up to 
feedback

● Keep people focused 
& on task 
(TimeKeeper) 

1) Lesson Context:
a) Summary of task
b) Goal
c) Where desired 

feedback
2) Clarifying Questions 

(TCRs)
3) Examine LP and handouts 

(silent low inference 
notes)

4) Discussion (presenter 
silent taking notes- gossip 
talk)

5) Presenter feedback
6) Final debrief / Next steps



3. Video 
Intervisitation

Danielson 
Framework

● Benefits: Broader 
scope for teacher 
practice

● Drawbacks: can 
be too generalized, 
should select and 
focus on 1 
Domain/subset of 
the domain

� Begin with yourself: 
Model competency 
(or not!) in a 
component area (or 
skill/strategy) first to 
ease others into 
practice

� Norm understanding 
for rubric familiarity 
beforehand

� Focus: use specific 
component of 
Danielson or IPG

� Debrief: have 
teachers code notes 
(to Danielson) and 
discuss why examples 
fall into which 
Danielson Criteria

IPG 
(Instructional 

Practice Guide from 
Achieve the Core)

● Benefits: specific 
content focus (can 
“dig deeper” into 
practice)

● Drawbacks: may 
not work for all 
content areas, use 
depends on focus of 
inquiry 



4. LASW (Redux)
Examine student 

results

Advice from Teachers:
● Don’t make assumptions
● Use “I Statements”
● Avoid judgements: don’t rate 

entire lesson on the few minutes 
viewed

● Stick to the Rubric Language 
● Take out “evaluative” language -

use the language of the rubric 
criteria, but not the overall 
rating 



Participant Engagement 2

Needed Supports to Enable

Learning Cycles

Reflect. Consider. Describe. Share.





Teach Plus Teacher-Led 
Professional Networks (TLPN)

Memphis LA

Design District Level School Level

Teacher 

Leaders

Rigorous recruitment and selection 
process from across the District

Current team level leaders 
confirmed by the principal

Support 14 hrs initial training and monthly 
coaching on Teacher Leadership 
Attributes and continuous 
improvement process

14 hrs of initial training and biweekly 
coaching on Teacher Leadership 
Attributes and continuous 
improvement process

Frequency Network teams met (3 hrs) monthly 
over 6 months

Grade level team meetings varied 
from weekly to monthly, depending 
on the school, over 6 months

Focus Problem Solving Cycle (PSC) focused on a collective Problem of Practice 



Teach Plus TPN Problems of Practice

Small Group Instruction- Creating and implementing standards based, differentiated, and rigorous teacher-table 
instruction and activities.

Teaching non-cognitive skills that influence student achievement via GRIT, rigor, and perseverance.

How do we teach writing across various content areas? 

How can students articulate their thinking more in their writing?

What strategies can be implemented to increase student mastery and understanding of multi-step word problems? 

How can teachers motivate students to take more ownership or accountability of their learning in the ELA 
classroom during group instructional time?

Developing an understanding of Making Thinking Visible in order to support the development of the language of 
learning and critical thinking within students. 



Teach Plus TPN Data

§ 90% Title 1 schools; 60% serve a majority ELL student population

§ Participants  felt positively about their experience in the TPN program

§ When asked which types of activities were effective in supporting their 
teachers, 97% of teacher leaders felt that sharing and observing 
instructional practices was the most effective.

§ Professional growth or shifts in instructional practice: Shifts in teachers’ 
mindsets, More teacher collaboration, Student-centered classrooms 

§ 88% of participants reported they had incorporated these new strategies 
and/or practices into their classroom



Ask a Question

Join us on Padlet to engage.

https://padlet.com/pfong/learningcycle

OR



Reflect: I used to think / Now I think

Join us on Padlet to reflect

https://padlet.com/pfong/reflect
OR



Learning Guide Contact Information

Tracy Huebner   thuebne@wested.org

Richard Dirksen rdirksen@ms228.org

E’bow Morgan emorgan@teachps.org

Elizabeth Ramos ramosteched@gmail.com

Michael Savoy msavoy@teachplus.org



thecenter.wested.org/our-work/tpn



Key Findings

TPN teacher leaders increased leadership capacity, 
enabling them to improve

● Peers’ instructional practices
● Their own instructional practices
● Their self-efficacy to lead
● School culture



Key Findings

Teachers who worked directly with TPN Teacher 
Leaders 

● Reported greater access to resources and 
materials aligned to college-and-career-ready 
standards .

● Demonstrated a change in their instructional 
practice better aligned to standards.
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Participant Engagem

ent 2 
 

N
eeded Supports to Enable Learning Cycles 

 
1. 

Reflect on som
e of the innovative w

ays learning cycles (i.e., cycles of inquiry, 
pedagogical cycles) have been described. Consider the areas you identified earlier 
w

here aspects of professional learning at your site need to be strengthened. 
  

2. 
Describe som

e of the barriers to im
plem

enting learning cycles at your site and the 
supports you need from

 a school or district adm
inistrator to address these barriers to 

enacting learning cycles.   
   

 
     

3. 
Share w

ith your partner. Discuss possible ideas for how
 to address barriers.  

 


